AN ERASMUSX GUIDE TO

PROGRAMMATIC
ASSESSMENT
Programmatic Assessment challenges the traditional
formative-summative paradigm by using a range of
diverse learning data from low-stake assessments across
time.
Teachers guide their students in their own learning journey and
don't summatively assess them as the high-stake decision (pass/fail,
promotion or grade) is taken by an independent committee.
Students take the role of self-directed learners who guide their own
path by reflecting on their learning experiences, setting goals,
monitoring their progress, and self-assessing along the way in order
to adjust their learning strategies as a response to feedback and
coaching.

Principles of
Programmatic
Assessment.
Heeneman et al., 2021

Every (part of an) assessment is a data-point.

Every data-point is optimized for learning by
giving meaningful feedback to the learner.
Pass/fail decisions are not given on a single
data-point.
There is a mix of methods of assessment.
The method chosen should depend on the
educational justification for using that method.
The distinction between summative and
formative is replaced by a continuum of
stakes.
Decision-making on learner progress is
proportionally related to the stake.
Assessment information is triangulated across
data-points towards an appropriate
framework.
High-stakes decisions (promotion, graduation)
are made in a credible and transparent
manner, using a holistic approach.
Intermediate review is made to discuss and
decide with the learner on their progression.
Learners have recurrent learning meetings with
(faculty) mentors/coaches using a self-analysis
of all assessment data.
Programmatic assessment seeks to gradually
increase the learner’s agency and
accountability for their own learning through
the learning being tailored to support
individual learning priorities.
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This process is qualitative and holistic. To ensure the
validity of the decision, selected data points are
triangulated and there is much emphasis on the dialogue
between the students and the coaches to ensure learning is
at the center (a form of “member checking”).
Programmatic Assessment is Data-Rich-Information-Rich,
and does not shy away from qualitative interpretation.

As a result, students learn to take ownership of their
learning, monitor their growth and are not surprised by
the final decision or grade. Students are focused on the
learning process (rather than the outcome), engage in
collaborative tasks to support one another (rather than
compete), learn to craft effective feedback and receive
feedback constructively. They record learning evidence
in a portfolio and reflect on their learning experiences.

“Reflecting can actually help
with reaching goals. Before
the course started, I did not
believe in the power of
reflecting but now I do
understand the reasoning
behind it.”

What students
say about their
experience with
Programmatic
Assessment
“The personal learning
plan has helped me,
because I made concrete
goals for what I wanted
to achieve in each
timeframe. It kept me
sharp in actually making
a personal growth during
this course.”

“For this minor, in
particular, I learned to
embrace the process of
insecurity and re-iteration
more than anything.”

Resources for
implementation
Reflection Assessing
Reflection prompts
templates

Intermediate assessment
Excel sheet
Framing the final
assessment
(Independent Committee)
3 SOLO Examples
mentioned in the video

Context
Success and challenges
of implementing
Programmatic
Assessment in the
context of this minor
Overview of the minor
(for context)

Feedback &
Coaching
Series of videos on
Feedback
Tiered feedback
Peer-coaching protocol
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